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Session Outcome
Participants will explore formative assessment and its relationship to feedback and to student learning/achievement by: 

· distinguishing formative assessment from other types of assessment
· exploring a variety of strategies and devices for recording formative assessments 

· analyzing the qualities of effective feedback

· considering where and how to help teachers and schools implement formative assessment in their lessons and units
Guiding questions
What is formative assessment?

What are best practices related to the use of formative assessment?

How do we best help schools and teachers use formative assessment?

Program Components

What is formative asesment?

Where does formative asessment fit in our world and in the world of teachers?

Introspective Activity: How do you use formative assessment

Assessment Activity: How do teachers use formative assessment?

Discovery Activity: How do formative assessment moments fit into curriculum units?

Formative Assessment and Feedback


Effective components of formative assessment as they relate to feedback

Application Activity: Assessing feedback (Michael and Sara)
Strategies for fostering best practices in school

Examples
Discussion questions

End of session reflection

What is Formative Assessment?

[image: image2.emf]
Formative assessment is an opportunity to peek inside learners’ heads while they are in the process of learning.  

It’s power is twofold:

· the feedback that it supports – for teachers about the relative effectiveness of lessons and activities; for learners about about the degree to which their learning and work are meeting expectations and standards

· the revisions that it inspires

Formative assessment helps teachers and learners alike answer the question, “What do I do next?”

Where Does Formative Assessment Fit in the Big Picture?

Diagnostic/Formative/Summative School and Classroom-Based Assessment

	MOMENTS
	STAKES
	PURPOSES
	EXAMPLES



	DIAGNOSTIC or BASELINE

(before teaching)
	LOW

stakes
	to gather data so as to plan for instruction, place children, secure additional services
	· Letter to teacher about new grade

· Concept/topic map

· On-demand task

	FORMATIVE or PERIODIC

(while teaching)
	LOW

stakes
	to gather data so as to adjust instruction, services
	· + or – suggestions on work in progress

· Assignment checklist or rubric used while students are working

· Reflection questions posed as students work

· Talk through or “think aloud” while solving problems

· Note cards/outlines on research work

· Readiness questions: Are you ready to…?

· Review for test

· Conference on the draft of paper

· Research proposal



	SUMMATIVE or CULMINATING

(after teaching)
	HIGH

stakes
	to evaluate and make decisions regarding grades, promotion, graduation
	· Test

· Research paper

· Exhibition

· Portfolio submission

· Oral presentation




INTROSPECTIVE ACTIVITY

How do you use formative assessments?
Check, circle or underline the specific strategies you use to give feedback to the people you work with, teach or supervise (work in the columns labeled “Documentation Format” and “Strategy”).

	DOCUMENTATION FORMAT
	STRATEGY
	TIMING
	ASSESSOR

	Rubric
	· Highlighting or marking descriptors

· Writing comments in a “notes” column

· Conferencing to set goals and plan around next steps
	During any stage of a process, as long as there is time to revise work as a result of what is learned or planned
	· Learner
· Self
· Peer

· Others who have a clear understanding of the criteria

	Checklist
	· Checklist marked in a “draft,” “self,” or “peer” column

· Comments, question or suggestion area for draft

· Reflection space for planning tomorrow’s work based on today’s feedback
	During any stage of a process, as long as there is time to revise work as a result of what is learned or planned
	· Learner
· Self
· Peer

· Others who have a clear understanding of the criteria

	feedback post-it
	· +/-/? with related comments placed on a post-it attached to the paper.  This Post-it can be dated and transferred to a student’s file as documentation
	During any stage of a process, as long as there is time to revise work as a result of response
	· Learner
· Self
· Peer

· Others who have a clear understanding of the criteria 

	annotations
	· Notes written directly on work.  The work itself becomes the documentation
	During any stage of a process prior to the “final draft”
	· Learner
· Self
· Peer

	reflection
	· Space on rubric, checklist, the  work itself or in a journal - for identifying strengths/needs, setting goals and/or articulating next steps
	During any stage of the process, as long as a link is made to possible implementation of next steps
	· Learner
· Self

	conference logs
	· Notes made immediately after a conference, documenting focus, learning, goal setting, next steps, etc.
	During any stage of the process
	· Learner

· Self
· Peer

· Others who have a clear understanding of the criteria

	anecdotal records
	· Notes made as a result of reviewing work – to document recommendations, needs, strengths, learning, etc.
	During any stage of the process
	· Learner

· Self
· Peer

· Others who have a clear understanding of the criteria 


Assessment Activity

Underline examples of formative assessment (in the far right column) that you have seen teachers  use. Add examples to the list, if necessary.

1. Circle those that you think students would most benefit from but which do not seem to be part of teachers’ repertoire.

2. Share your findings with each other.

	What we measure
	Best measured through
	Possible formative assessments

	KNOWLEDGE            

  Content

(specific geographic features, structure of a cell, Macbeth, musical notation…) 

Concepts

(justice, genre, energy, family, beauty, cycle…)

Procedures

(how to: add, balance a checkbook, take notes, dribble a basketball…)
	Recall-based measures

(e.g. - tests and quizzes)


	class work, fact-based jeopardy or bingo, end of lesson reflection (could communicate learning, questions, misunderstandings…), review for test

	
	Combination of recall and performance-based measures 

(e.g. role plays, designs, experiments)
	Concept map, proposal, sketch, plan, rehearsal, review

	
	Performance tasks

(e.g. – adding, balancing a checkbook, taking notes, dribbling a basketball)
	Simulation/practice, identification/explanation of steps in the process, talk through or “think aloud” while solving problems

	SKILLS

Literacy

(reading, writing, speaking, listening)

Processes

(drawing inferences, making analogies, comparing, synthesis, analysis, questioning…)

Subject-specific

(playing a musical instrument, keyboarding, computer programming, problem solving…)
	Performance and authentic tasks


	Assignment checklist or rubric used while students are working, reflection questions posed as students work, conference on the draft of a paper

	
	Performance and authentic tasks


	Peer paired sharing, conferences, criteria chart or checklist with guiding questions for self-assessment

	
	Authentic performances
	+ or – suggestions on work in progress, checklist or rubric used while students are working

	What we measure
	Best measured through
	Possible formative assessments

	ATTITUDES/DISPOSITIONS

Towards self

(self-awareness, self-regulation/monitoring; self-efficacy, tolerance of own limitations, humility…)

Towards others

(perspective taking, empathy, tolerance, collegiality)

Towards school

Shared responsibility, civic-mindedness, commitment to making a difference
	Combination of reflective prompts and observations


	Reflection questions posed as students work, readiness questions: Are you ready to…?

	
	Experiences and prompts that activate these attitudes/dispositions (e.g. role plays, peer reviews), portfolios
	Reflection questions or activities, criteria in checklists or rubrics used to set and monitor goals

	
	Experiences and prompts that activate these attitudes/dispositions (e.g. role plays, peer reviews), portfolios
	Establishing and using exemplars and models, peer sharing


 DISCOVERY ACTIVITY 

How do formative assessment moments fit into curriculum units?

Directions:

· Review the “examples” in the chart on the next page.  

· Find the assessment moments identified as “formative.”  

· Examine them and the related learning opportunities to help you respond to the following questions:

1. What do the formative assessments have in common?  

2. How are they different?

UNIT EXCERPT – Sketch of Week 1

Topic –Bullying in Our School- Exploring and Discovering

Essential Question –How responsible are we for the actions of others?

	Week #1
	Monday
	Tuesday
	Wednesday
	Thursday
	Friday

	Guiding Question
	Essential question introduced. What do you stand for?
	So what is bullying?
	Are you a bully?

How does bullying make you feel?
	Are you a victim? How does bullying make you feel?
	What’s your story?

	Learning Opportunities
	Students will take the Time for Kids True/False Quiz followed by class discussion. 

Students reflect in journal.
	Read the book Bully.  

Students will go into groups to respond to literature and to come up with a working definition of bullying as a class.
	Students describe a bully by appearance and actions and compare with action sheet from Bully Free Classroom.     

 Chart responses.
	Students describe a victim by appearance and actions. Record responses on chart paper.

Compare & contrast bully and victim by creating a Venn diagram
	Read Amelia Takes Command by Marissa Moss.

Class discussion:

Bullying in our classroom. What do we see? 

Students write about personal experiences using prompts.


	
	· Definition of bullying (Formative)

So what is bullying?

Record the working definition of bullying on the lines below. It is important that you know this definition.

Are you a bully?
· How do you see yourself after today’s lesson?

· What surprised you?

· What did you learn 

         today?

	· Chart of Student   responses

· Reflection,

    (Formative)

· Describe when someone’s words or behavior hurt you

· Describe when you said or did something hurtful to someone.


	· Venn diagram, (Diagnostic)

· Journal pg.5

· Reflection, (Formative)

Are you a victim?
· List three characteristics of a victim.

· How do you see yourself?

· Summarize your experiences with bullying.
	· Written assignment,

      (Formative)

· Describe when someone’s words or behavior hurt you in class.

· Describe when you said or did something hurtful to someone in class.
	

	Standards/ Outcomes
	ELA #1.1 c, d

ELA #1.2 b
	ELA #1.1 d

ELA #2.1 b

ELA #2.2 a, b
	ELA # 1.2 c
	ELA #1.2 c
	ELA # 1.2 c

ELA #2.2 a, b


Formative Assessment and Feedback

Checklist of Qualities of Effective Feedback in Responding to Student Work

Content

· Related to specific and shared criteria and expectations

· Prioritized

· Specific

· Purposeful

· Descriptive

Tone

· Respectful

· Encouraging 

· Suggestions made in such a way that author maintains ultimate control over work

Value

· Immediately usable

· Viewed as important by both the giver and the receiver

· Supports revision and learning

· Helps to make connections between teaching and product

Timing

· Ongoing

· Consistent

· Timely

APPLICATION ACTIVITY

Assessing Feedback

Directions:

Read Michael’s work.

Use the checklist on page 9 to assess his teacher’s feedback.

	Steps


	Michael’s work

	What are the greatest strengths of feedback?


	

	What kinds of things could the teacher add or do to increase the quality or impact of this feedback?


	


	Michael’s Work:

         The special place that immediately came to mind was the swingset at Meadows Edge Elementary School. It is within walking distance of my house so I go there often.


When I am on the swing I feel like the world is at total peace and all my problems have gone away. My favorite thing to do when I am swinging is look up at the beautiful blue sky. I try and picture the clouds as animals or things. Constant noises coming from the large forest behind me drown out all the problems I have. To my left is a huge grassy field where the grass is the color of fresh cucumbers. The field of grass seems to be seen yet are always heard. In front of me is a playground area with everything from slides to monkey bars. It’s scratches and dents are filled with stories of young children and dents are filled with stories of young children laughing and playing without a worry in sight.


On my right is the swing my sister swings on. She is almost always there with me. I can imagine us swinging and talking together until we’re old and weak. Beyond her to my right is a basketball court. The black pavement boils in the midday sun. The hoop and it’s chain net look strong and happy. The basket is lowered so that the kids don’t have to use every bit of energy to get the ball up to the basket, but for me it’s perfect for dunking. Under my feet are soft wood chips that soften the blow of a childs blow. Under each swing is a hole where the woodchips have been kicked away. The hole goes up and back down so the foot’s path never meets the ground. It makes for perfect swinging.


I will always love swinging at Meadows Edge. There is noway I will forget this place till the day I die.


	Teacher Response:

Strengths:


Your details and organization are excellent. You move around the area so I can see it clearly. Your description is accurate and well-worded.

Adjustments: 


Not many. This is well written. 

- Remember prepositional phrases and adverb clauses take a comma. For instance, “When…”   needs a comma somewhere – I’m sure if you look, you’ll know.  

- “Beyond her”,  – you might change that to “beyond this swing”.

- Conclusion – forget this place ever might be a better way to put it.
	Rubric Score:

Ideas

Organization 

Voice

Word Choice

Sentence Fluency

Conventions
	5

4-5

5

5

5

4-5


Synthesis Activity

Feedback and other Formative Assessment Components
1. Consider the quality components of formative assessments.
· Criteria for success

· Attainable learning goals

· Effective learning and assessment opportunities

· Evidence-based feedback

· Self- peer- and teacher involvement
2. Examine Sara’s work and the feedback she received.

3. Use the rubric on page 14 to assess the quality of this feedback.

4. Identify the component of formative assessment it addresses.
5. Consider what else needs to surround this component to increase its formative assessment value.

	Sara’s Work:

        The clear blue waves crashing on the white pearly sand. The beautiful colors of the summer sunset. The smell of salt water in the air. Can you feel the place in my mind where I go to get away from life’s troubles? Do you need some help to be able to feel this place like you are actually there? Allow me to make it all crystal clear for you.


Picture this with me. Your walking along a deserted, white, pearly beach. The salt water waves coming up and wetting the sand. The endless sea fades away into the glorious summer sunset. The sun is a flaming color of orange with sky illuminated with colors of red, pink, purple, and yellow. The occasional cirrus cloud sweeps passed the sunset and becomes illuminated. Towards the edge of the sunset the flaming colors fade away and a blue and purple sky sets in as the darkness of night approaches. What else is there at this wonderful place?


At this wonderful place you can hear the waves as they crash onto the shore. Can you smell the salt water?  A bird is heard singing in the distance; its sweet harmony fills the air. The warm gentle breeze caresses my face and blows my hair out of my face. A powerful waves comes up to my feet, and I feel the cool water refreshes me. Now is my place becoming clear to you?


Do you ever just drift off to another place not of this world? When the problems with your life overwhelm you, do you simply spend time on your own and relax? I go to my private beach. Go there in my mind comforts me. Do you have a place like that? I hope you do.




	Teacher Response:

Dear Sara,

          Your beach sounds like a beautiful and peaceful place. You choose some specific words to help paint a picture for the reader. As the reader, I enjoyed the flow of your sentence that read, “ The endless sea fades away into the glorious summer sunset.” Since the beach is one of my favorite places to visit, I was drawn into your writing.

          It was an interesting strategy to describe your special place and to not reveal it until the end. You gave specific clues along the way so the reader could figure it out long before the last paragraph, but this style of writing could hook readers to see if they’ve guessed correctly. Do you think this strategy was effective this essay? Did it help accomplish your goal to engage the reader?

         Another strategy you used was asking questions of the reader. This is a strategy that should be used a limited amount of times within one writing piece. How could you rephrase some of the questions so this strategy isn’t over used? How many questions do you think is appropriate for this essay?
	Rubric Score:

Ideas

Organization 

Voice

Word Choice

Sentence Fluency

Conventions
	4-5

3-4

4

5

4-5

4-5


RESPONSE RUBRIC
	DIMENSION
	4 - SUPPORTS LEARNING AND GUIDES REVISION
	3 - GUIDES REVISION
	2 - INFORMS 
	1 - GRADES WITHOUT

FEEDBACK

	PURPOSE


	-the purpose is to reinforce and connect the qualities taught to the work produced, to provide specific feedback, and to guide revision 


	-the purpose is to primarily guide revision via specific suggestions


	-the purpose is to inform the author of general areas for improvement


	-the purpose is to evaluate, grade



	TIMING


	-given when the author is able to internalize, discuss and use it to revise


	-given when the author has ample time to use it to revise
	-given during a prescribed time that is insufficient for the author to be able to use it
	-given after the author has completed the work

	CONTENT
	- is descriptive, specific, purposeful, respectful, encouraging

- describes specific strengths and weaknesses, beginning with strengths

-includes specific references to the author’s work

-emphasizes the  most important aspects of quality 

- includes suggestions for improvement that are  prioritized 

- allows the author to maintain total control over the work by allowing response to suggestions

- is informed by reviewer’s knowledge of quality work and the author’s abilities, development, previous experience, and attitude
	- is both general and specific, purposeful, respectful, encouraging

- intersperses specific strengths and weaknesses

-  includes general references to the author’s work

- addresses aspects of quality without prioritizing

- includes suggestions for improvement 

- allows the author to maintain control over the work by allowing choices from various suggestions

- is informed by the reviewer’s knowledge of quality work and the author’s abilities
	-is general, discouraging

-identifies general weaknesses

- based on opinion that is not grounded in references to the author’s work

- addresses only the least important aspects of quality 

- improvements are made by reviewer

- takes authority away from the author

-is informed by the reviewer’s knowledge of quality work
	-is vague

- provides no specific information


Strategies for Fostering Best Practices with Formative Assessments

1. Read each of the following three examples of formative assessment practices.
2. Respond to the questions at the end of the next page.
Formative assessment#1:

Learning Issue: The errors that show up in students’ class work or homework leave one wondering whether they were actually in the classroom when the lessons were taught.
Students compare their homework solutions in groups, determine 1-2 areas of confusion that still exist, share out with teacher. Later, they individually write “What is still confusing is….”


When does the teacher use it? A few days into the unit

What does the teacher learn from it? What needs to be re-taught, and at what level 
does it need to be re-taught.


What do students learn from it? How other students grapple with the same 
material 

Formative assessment #2   

Learning Issue:  This is the third lab and students are still forgetting to include all the requirements of a lab report.

Teacher hands out copies of an excellent lab report and a poor lab report. Students identify indicators of quality with the reports (either locating these on the rubric, or creating the rubric). Students then write their first lab report, indicating particular places where they attempted to include the indicators.


When does the teacher use it? Before the fourth lab is written.
What does the teacher learn from it? Whether or not students and the teacher are “on the same page” as to what constitutes a good lab report. Which rubric or checklist criteria may need more models (at several levels of competence).

What do students learn from it? How the teacher expectations and theirs are similar or different in terms of quality. 

Formative assessment #3

Learning Issue:  Even the best students repeatedly write dry and uninteresting narratives.
Writing: Working in pairs, students use criteria from the idea development dimension of a rubric to give and receive feedback on a personal narrative. The focus for the review is the use of description and details.  Referring to the rubric, they write comments or questions designed to help the author better use details and description to develop their writing, identifying specific examples from their partner’s piece to illustrate their comments and questions.  Time is provided for all students to set goals for the next day’s writing time, based on what they would do to their piece in response to the feedback that they receive.

When does the teacher use it? During or after students revise their narrative.
What does the teacher learn from it? How well students are applying what they learned about descriptive writing.  How well students themselves can use the rubric criteria.  How well students can support their use of criteria with examples. What rubric criteria or language may require revision, either to better match the assignment or to better enable student use.  How well students use feedback to rethink and revise work
What do students learn from it? How the rubric criteria actually applies to their work.  How to use the rubric to give feedback to a peer.  How to find evidence of rubric criteria in their own and others’ work. How to use the rubric to help them improve their work.

Other examples:

Students have been presented with the culminating task and rubric at the beginning of the unit. At any stage of their work they may arrange for the teacher to view it for feedback against the rubric.

“Ticket out the door”: students write on an index card one insight and/or one area of 

confusion or a solution to a new problem using the concept taught in class.

Discussion questions:

1. What do teachers need to know and understand to use these formative assessment practices?

2. What do schools need to provide for teachers to foster these formative assessment practices?

3. What do people who support schools and teachers to assist in this process?
Selected useful resources:

Council of Chief State School Officers. (2008). Attributes of effective formative assessment. Washington, D.C: Author, P.3.

Council of Chief State School Officers (2008). Formative assessment. Example of practice. Washington, D.C: Author.

Stiggins, R.J., Arter, J.A., Chappuis, J. & CHappuis, S. (2006). Classroom assessment for student learning: Doing it right-using it well. Portland, OR: ETS.
Tanney, A., Schenk, A., Gerzon N., and Sassone, J. and others Formative assessment: A process for improving teaching and learning (2008), NYSDOE.

William, D., Lee, C., Harrison, C., & Black, P. (2004). Teachers developing assessment for learning: Impact on student achievement. Assessment in Education: Principles, Policy and Practice, 11(1), 49-65.

Using Formative Assessment to Monitor Learning and Inform Instruction

SCDN
Rate your knowledge and expertise in the area of formative assessment prior to this session:

__ I have a preliminary or basic understanding of the material you presented.

__  I knew much of what you presented but have not applied it much to my teaching or to my work with teachers.

__ I knew much of what you presented and apply it to my work on a regular basis.

__ Other: describe ____________________________________________

1. What are the most important things you learned about formative assessment?

2. How might you use what you learned in working with teachers and schools?
3. New questions about formative assessment: 

4. Other:
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